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Abstract

The variety of the languages used by lecturers as the instruction language at a university level, 
educational approaches, methodologies, and instructional devices cannot be separate from 
school settings, students` foreground and background diversities (region, origin, gender 
etc.) and most signiicantly students` study skills in overcoming with challenging problems 
and achieving success in terms of academic achievement. Apart from aforementioned fac-
tors, pluralism in post-secondary education is one of the challenges of the globalized world, 
nonetheless it can also be considered as an advantage in joining a wider network of com-
munication throughout the world which can elevate students` perceptual understanding of 
the world they live in. In this study, together with scanted data obtained by other researchers 
it is aimed to rephrase the signiicance of ``study skills`` in handling challenges of today`s 
post-secondary education as in raising self-awareness about variants of study methodologies 
as well as importance of language acquisition in pluralist (in terms of variant languages used 
for instruction) secondary and post-secondary educational settings. A partial data analysis of 
a survey obtained from 95 participants of a high school in Albania is also relected in regard 
with students` study skills.

Keywords: foreground and background diversities, study skills, educational settings, 

self-awareness
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1-Introduction     

Schooling can be traced back deep in history, where animal 
leathers are used to store data, cave walls used for talents and other 
purposes; nowadays, digital tablets, touch pads, smart boards, spe-
cial schools with utmost utilities to serve both teachers and students 
are spreading all over the world, moreover, internet based school-
ing is widening the concept of school to anywhere, anytime, as the 
school walls started to tremble in front of internet schooling. On the 
other hand, different needs brought different approaches and strat-
egies to solve the broad area of study skills. The 21st century skills 
require quite complex approaches.

The literature reviewed in this study isalso of the sample in 
search of these approaches.As the United States continues to com-
pete in a global economy that demands innovation, US educational 
institutions give even more emphasis on the 21st century skills, which 
include critical thinking and problem solving, communication, collab-
oration, and creativity and innovation (Duran, et. al, 2012). Individual 
differences, mixed ability classes are some of other problems that 
require concrete solutions in today`s world. Learners’ individual dif-
ferences in learning English as a foreign language with large-mixed 
ability classes needs a great attention in increasing their communica-
tive language skills. 

One of Learners’ differences is learning strategies. Learning 
strategy has a great role to promote students’ autonomy (Mattari-
ma, et. al, 2011). In educational institutions dropouts and truancy 
are becoming more and more dangerous. The issue of high school 
dropout has long concerned policy makers, educational profession-
als, and the general public. In the gifted literature, this concern is 
no less pressing. Student engagement is becoming an increasingly 
discussed construct for conceptualizing the dropout phenomenon 
and designing appropriate interventions to prevent this phenomenon 
(Landis, et. al, 2013). 

2- Literature Review

The studies are emphasizing different approaches and meth-
odologies in order to obtain data on different sides of study skills with 
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the aim of providing valuable solutions or suggestions to the prob-
lems encountered on the issue, both by teachers and students. One 
of the cornerstones of successful students’ learning is their ability to 
use appropriate learning approaches.

The studies in this ield are samples of these vast area each of 
which are to hold key roles in improving study skills through variant 
approaches. A case study aiming to build a bridge between learning 
and teaching through recognition of student`s learning approach-
es (Malie, S. et. al, 2012).  A paper examining the effects of school 
bonding on academic achievement (measured by math achievement 
scores) in a sample of 12th graders from the Educational Longitudi-
nal Study of 2002 (Ingels, Pratt, Rogers, Siegel, &Stutts, 2005; Bryan, 
et. al, 2011). The other case study focused on a small high school, 
located on a college campus and designed to address the educa-
tional needs of gifted 9th- through 12th-grade students. Eight teach-
ers who taught 9th and12th grade classes and their 60 students were 
observed (Ratcliff, et. al, 2012). 

Awareness and orchestration of learning approaches are cen-
tral to self-regulation of learning—a key concept in explaining effec-
tive learning (Malie, S. et. al, 2012).  Maile`s article also presented 
a detailed background study on the topic; There are volumes of re-
search investigating the relationship between best practices in teach-
ing by teachers and best practices in learning by students. Authors 
mentioned Malie, S. in this ield include Biggs, Entwistle, Ramsden, 
Marton, Saljo, Trigwell, Prosser, Kember, Felder and others (Malie, 
S. et. al, 2012).  Other indings indicate that students have different 
levels of motivation, different attitudes about teaching and learning 
and different responses to speciic classroom environments and in-
structional practice (Felder and Brent, 2005; Malie, S. et. al, 2012).  
The role of school is one of the key components in providing a better 
setting for learning and teaching, a sense of attachment to the school 
on the student side would bring fruitful results; when students feel 
connected to or have strong bonds to their schools, they are more 
likely to experience academic success. They stay in school longer 
and attend school regularly (Centers for Disease Control and Preven-
tion [CDC], 2009b). Yet only about 50% of the youth in schools report 
feeling connected to or engaged in school (Blum, 2005; Bryan, et. al, 
2011). On the other hand, students with different needs may require 
special approaches and care. Especially, if the students are gifted, 
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extra effort is needed to provide appropriate school setting, and qual-
iied teachers to approach their possibly hidden talents. Developing 
an appropriate learning environment is a critical factor in the success-
ful instruction of gifted students. Hennessey (2004) noted that close 
attention must be paid to creating appropriate learning environments 
if student motivation, creativity, and special talents are to be aug-
mented (Ratcliff, et. al, 2012).

The literature mainly agrees upon the fact that students` learn-
ing approaches and strategies are not merely enough to achieve ac-
ademic success or a satisfactory learning. A holistic approach and 
strategies are needed to gain a better performance: Studies have 
also revealed that students use different learning approaches and 
strategies and these in turn inluence their academic achievement. 
However, students’ learning approaches and strategies are not the 
sole factors that impact their academic achievement (Malie, S. et. al, 
2012). Even when the topic is limited to a particular part of the whole 
as in school bonding, the need for varying it is inevitable. They found 
that school bonding was multidimensional with four speciic com-
ponents: (a) attachment to school, (b) attachment to teachers and 
school personnel, (c) school commitment (comprising both beliefs 
and behaviors), and (d) school involvement (Bryan, et. al, 2011). In 
school where only gifted students are taught, the school and class-
room setting can be valued together with teachers` effective roles. 
An implication of this study is that high-ability students respond to 
classroom environments that are active and engaging, despite the 
use of whole-class grouping, direct instruction, and low-level ques-
tions. These students performed well in quickly paced, stimulating 
environments where the teachers mentally engaged (interacted) with 
students through direct instruction (Ratcliff, et. al, 2012).

Although the literature review relects different objectives and 
tries to enlighten the unsought parts of the approaches to the study 
skills, they mainly conclude on the fact that one factor on the stu-
dent or teacher side is not quite eminent as the effects on the study 
skills indicate different variables. Groves (2005) reveals evidence that 
lends support to the notion that the learning approach is likely to be 
inluenced by many factors other than the curriculum style, including 
teaching quality, type of assessment and learner characteristics such 
as personality type, age and previous work or academic experience 
(Malie, S. et. al, 2012). Case studies brought valuable results that help 
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us overcome dificulties encountered in particular moments with par-
ticular needs. Although some case studies were in settings that might 
be considered ideal for teaching, it is important to consider how the 
observed teacher behaviors and student–teacher interactions can 
be generalized to foster positive learning environments in traditional 
high school classrooms (Ratcliff, et. al, 2012). The indings of  such 
case studies demonstrated that all four components of school bond-
ing affect students’ academic achievement at some point during high 
school, whether the effects are proximal or distal (Bryan, et. al, 2011).

3- Methodology 

The article is partially based on statistical data collected from 
a pilot study of a survey implemented on high school students in 
Albania measuring their attachments to their schools as well as their 
study skills in relation with their connectedness to their school. The 
data is relected through two tables; indicating a) students’` feelings 
for school and b) their belief in studying as well as skills in regard with 
the conventional notion of hardworking. Secondary data together with 
literature on the issue is also used to present other viewpoints and 
support the main framework of ideas relected throughout the article. 
The tables are accurately relecting the positive correlation between 
study skills and students` feelings towards school settings and belief 
in hardworking with predetermined study skills. Secondary data also 
shows implications and importance of study skills for school psychol-
ogy among high school students. The research question of; is there 
a relation between study skills, academic achievement and school 
connectedness is sought throughout the article to be answered by 
above mentioned measurement tools.

4- Educational Settings

Work environments and different workforce and manpower re-
quirement also determine on the strategies and study skills. In the 
last two decades, contemporary work environments required fun-
damental changes in the proiles of the work force, which basically 
stemmed from the rapid change and transformation in the nature of 
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information. For societies to survive in this competitive world, it is 
necessary to equip individuals with skills to conduct research, use 
and transform information, think critically and relectively, and make 
higher order decisions (Duran, et. al, 2012).  Teaching and learn-
ing process also require student and teacher oriented approach-
es. Shift in teaching and learning process from teacher-centered to 
learner-centered needs more various pro-student approaches. The 
approaches focus on students’ learning activities. In doing their ac-
tivities, students apply different efforts because of having different in-
dividual potencies. From these individual differences, they also learn 
in different ways (Mattarima, et. al, 2011). Dropouts could be justiied 
among mainstream schools, but when seen among gifted students 
and schools with gifted deinitely relect deeper problems of our age. 
Dropout among those identiied as gifted is a puzzling irony for edu-
cators. Gifted students, by deinition, demonstrate potential for high 
scholastic achievement (No Child Left Behind Act, 2004). Indeed, a 
common criterion for gifted identiication is scoring at or above the 
95th to 97th percentile on a standardized achievement measure (Mc-
Clain & Pfeiffer, 2012). In addition, teacher nominations serve as a 
common source for initiating the identiication process for gifted stu-
dents (McBee, 2006; Oakland &Rossen, 2005)(Landis, et. al, 2013). 

The surroundings and facilities of a school shouldn`t be sep-
arate from the idea of safety as academic achievement is correlated 
with students` sense of safety in regard with feeling comfortable to 
receive information, otherwise  his or her receptions will be closed to 
outer inputs. Following igure relects the numeric data obtained from 
a school in Albania in regard with feeling safe at school. ``Findings 
suggest that students’ sense of safety may be positively linked to aca-
demic achievement through their prior academic achievement``(Bry-
an et. al, 2012)
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I don’t feel safe in my school.

Strongly Disagree 41 43%

Disagree 30 32%

Neutral 11 12%

Agree   9 9%

Strongly Agree 4 4%

Figure 1 Indicates percentages for one of 5 question types of feelings about being 
at School

5- Study Skills And Critical Thinking

Thinking at our age needs to be critical; higher order thinking 
skills like critical thinking, and problem solving are considered neces-
sary skills for 21st century individuals. Thus, it is necessary to examine 
these notions objectively, study on the contents of these skills, and 
elaborate on the ways to equip individuals with such skills (Duran, et. 
al, 2012). Foreign languages should be taught with learner centered 
approaches; furthermore, because of different learning characteris-
tics, Hannell (2008) argued that learning outcome can be different. 
Some students are found learning very easy but some others are 
found learning tougher and may comprise special needs. Their indi-
vidual characteristics (like curious or apathetic, persistent or easily 
defeated, overly cautious or willing to take sensible risks and so on) 
will create the independence in learning.

One of the questions asked in the survey was about their in-



91Volume 8  Number  1

BJES

terest in learning in regard with their study skills. The following ig-
ure relects the numeric value obtained from 95 samples in an Alba-
nian school. As observed 50+35 = 85% of students are interested 
in learning showing high scales of interest in learning, whereas 12% 
being neutral, leaves only 3% of negative responses.The data also 
indicates the signiicance of individual level of interest in learning as 
``few studies have tested speciically whether the effects of school 
belonging act at the individual or the school level. `` (Demanet, et. 
al, 2012).

11. Don’t you believe it is 

important to work hard at 

school?

Strongly Disagree 21 22%

Disagree 19 20%

Neutral 5 5%

Agree   26 27%

Strongly Agree 24 25%

Figure 2 Indicates percentages for one of 5 question types of interest in learning in 
regard with study skills

The level of independence would create signiicant difference 
to the quality of their learning (Mattarima, et. al, 2011). School attach-
ment should be reconsidered as more students are inclining to nega-
tive behaviors such as truancy and dropouts.The small gifted dropout 
literature base indicates that gifted student who dropout does so for a 
number of reasons, many of which are no different from the reasons 
expressed by the general population. For example, poor attendance, 
school failure, dislike of school, drug and alcohol use/abuse, learn-
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ing disabilities, pregnancy, and family conlict are some of the many 
factors that have emerged in the research regarding gifted students 
dropping out of high school (Cramond, Kuss, &Nordin, 2007; Hansen 
&Toso, 2007; Matthews, 2006; Renzulli& Park, 2000, 2002) (Landis, 
et. al, 2013).

6 -Conclusion

As observed throughout the articles reviewed, today`s require-
ments are quite variant, technological developments brought great 
opportunities for teaching and learning strategies, nevertheless each 
improvement brought other problems that need to be dealt with.IT/
STEM experiences supported through technology-enhanced, inqui-
ry and design-based collaborative learning strategies seem to have 
signiicant impact on development of critical thinking of urban high 
school students. The improvement is speciically evident in inference 
and inductive reasoning areas of critical thinking (Duran, et. al, 2012). 
Focus to understand students’ learning strategies may lead teachers 
to promote students’ autonomy in learning. So, it is a must for teach-
ers to carefully understand their students’ strategies before, whilst, 
and after learning process. Green, J. M. and R. Oxford (1995) stated 
that the more that teachers know about such factors, the more readily 
the teacher can come to grips with the nature of individual differences 
in the classroom (Mattarima, et. al, 2011).  The gifted student who is 
at risk for dropping out is all too easy to overlook. Early performance 
on measures of aptitude and achievement may blind educators to the 
possibility of failure for these students.Applying the construct of en-
gagement to the phenomena of underachievement and gifted drop-
out is an important course for research (Landis, et. al, 2013). 

As students and teachers are centered on the same goals in 
terms of academic success through approaches used in study skills, 
the problems such as dificulties in language acquisition and other re-
lated educational challenges should be dealt with positive approach-
es and the usage of right methodology for each particular problem. 
Involvement of parents, teachers, and friends is quite essential in 
obtaining the right skill for the right subject as well as decision mak-
ing process in post-secondary education (Coskun, L. et. al, 2014) 
and reaching goals mentioned earlier. Technology could also provide 
great opportunities when used in a good way and in good hands, 
otherwise, it could bring disastrous results in teaching and learning. 



93Volume 8  Number  1

BJES

References

Blum, R. (2005). School connectedness: Improving students’ lives. Re-
trieved from http://cecp.air.org/download/MCMonograph- FINAL.
pdf.

Bryan, J., Moore-Thomas, C., Gaenzle, S., Kim, J., Lin, C.-H.and Na, G. 
(2012), The Effects of School Bonding on High School Seniors’ Ac-
ademic Achievement. Journal of Counseling & Development, 90: 
467–480. doi: 10.1002/j.1556-6676.2012.00058.x

Centers for Disease Control and Prevention. (2009b). School connected-
ness: Strategies for increasing protective factors among youth. Re-
trieved from http://www.cdc.gov/HealthyYouth/adolescenthealth/ 
pdf/connectedness.pdf.

Cramond, B., Kuss, K. D., &Nordin, R. G. (2007, August). Why high-abil-
ity students dropout: School-related factors. Presentation at the 
World Conference for Gifted Children, University of Warwick, Cov-
entry, UK.

Demanet, J., & Van Houtte, M. (2012). School belonging and school mis-
conduct: the differing role of teacher and peer attachment. JOUR-
NAL OF YOUTH AND ADOLESCENCE, 41(4), 499–514.

Duran, M. &Sendag, S. (2012) A Preliminary Investigation into Critical 
Thinking Skills of Urban High School Students: Role of an IT/STEM 
Program,Creative Education 2012. Vol.3, No.2, 241-250 Published 
Online April 2012 in SciRes (http://www.SciRP.org/journal/ce).

Ergun, M. S., & Coskun, L. Investigating the factors affecting students’ 
decision making process in post-secondary education: A case of 
Madrasa schools in Albania.

Felder, R. M. and Brent, R. (2005) ‘Understanding student differences’, 
Journal of Engineering Education, 94 (1), 57–72.

Green, J. M., & R. Oxford. (1995). A Closer Look at Learning Strategies, 
L2 Proiciency, and Gender. TESOL QUARTERLY, 29(2), 261-297. 
http://dx.doi.org/10.2307/3587625.

Groves, M. (2005) ‘Problem-based learning and learning approach: is 
there a relationship?’, Advances in Health Sciences Education, 10, 
315–26.

Hannell, G. (2008). Success with Inclusion 1001 Teaching Strategies 
and Activities That Really Work. London: Routledge



94 Volume 8   Number  1

BJES

Hennessey, B. A. (2004). Developing creativity in gifted children: The cen-
tral importance of motivation and classroom climate (RM04202). 
Storrs: The National Research Center on the Gifted and Talented, 
University of Connecticut.

Ingels, S. J., Pratt, D. J., Rogers, J. E., Siegel, P. H., &Stutts, E. S. (2005). 
Education Longitudinal Study: 2002/2004 public use base-year 
to irst follow-up data iles and electronic codebook system. Re-
trieved from http://nces.ed.gov/pubsearch/pubsinfo.asp? pu-
bid=2006346.

Landis, R. N. &Reschly, A. L. (2013) Reexamining Gifted Underachieve-
ment and Dropout through the Lens of Student Engagement,Jour-
nal for the Education of the Gifted 36(2) 220–249 © The Author(s) 
2013. 

Malie, S. &Oriah, A. (2012) Bridging the gaps between learning and 
teaching through recognition of students’ learning approaches: 
a case study, Research in Education No. 87 UniversitiTeknologi 
MARA, Malaysia.

Mattarima, K. &Hamdan, A. R. Understanding Students’ Learning Strat-
egies as an Input Context to Design English Classroom Activities, 
International Journal of Psychological Studies, www.ccsenet.org/
ijps, Vol. 3, No. 2; December 2011.

McBee, M. T. (2006). A descriptive analysis of referral sources for gifted 
identiication screening by race and socioeconomic status. Journal 
of Secondary Gifted Education, 17, 103-111.

McClain, M., & Pfeiffer, S. (2012). Identiication of gifted students in the 
United States today: A look at state deinitions, policies, and prac-
tices. Journal of Applied School Psychology, 28, 59-88. doi:10.108
0/15377903.2012.643757.

No Child Left Behind Act of 2001, Pub. L. No. 107-110 (Title IX, Part A, 
Deinitions (22) (2002); 20 U.S.C. Sec. 7802 (22) (2004).

N. J. Ratcliff, C. R. Jones, R. H. Costner, C. Knight, G. Disney, E. Sav-
age-Davis, H. Sheehan and G. H. Hunt (2012) No Need to Wait for 
Superman: A Case Study of One Unique High School, Journal for 
the Education of the Gifted 35(4) 391–411.


